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I. GROUNDS FOR THE TOPIC, FUNDAMENTAL AIMS AND
STRATEGY OF THE RESEARCH

Today's children are born into a world where foreign language knowledge,
bilingualism or multilingualism play a more important role. In a diverse
Europe, those who are monolingual now have an absolute disadvantage.
Foreign language knowledge opens several new opportunities and paths for
us.

As a result of the political, economic and social changes over the last quarter
of a century, early development of young children has seen a tremendous
turnaround. It is noticeable that the values of families have changed, and
early education of young children is in a prime position.

Bilingual nursery schools these days, especially ethnic institutions, are very
popular throughout the country. The parents of the children at nursery
schools recognized the potential of these bilingual institutions and their
added value. Despite the fact that the perception of these nursery schools in
professional areas is still not completely unified, more and more conscious
parents are opting for an institution where children from the age of 3 have
got the opportunity to get closer to foreign languages. In Hungary, the
number of German ethnic nursery schools is over 200, with not only children
of a nationality. Several parents enrol their children for nursery school due
to foreign language. At the same time, there are more and more English and
German nursery schools in all parts of the country.

My research focuses on 4 major areas.
1.

In nursery schools in Hungary, foreign language courses take place primarily
in ethnic education institutions, so in my dissertation | mainly focus on the
pedagogical work here. Of course, | pay attention to other nursery schools
with foreign language learning opportunity. The aim of the research is to
map the history of foreign language professions of nursery school players in



Hungary from 1959 to the present, on one hand, and due to the fact that in
Hungary, mainly ethnic nursery schools offer the opportunity to start foreign
languages at an early age; | focus on these institutions. As there are several
nationalities in Hungary and most of them have nursery schools, | have to
decide whether to examine all of them or only one of them. | narrowed my
research to German ethnic nursery schools, but | still thought it a large area,
so after further narrowing, | pointed out German minority nursery schools in
Sopron and its surroundings as the location for my research. Of course, in
addition to ethnic education, | also deal with other forms of foreign
languages.

2.

My aim was also to introduce the history of German ethnic nursery school
teacher training and foreign language specializations, focusing primarily on
the training institution in Sopron, since the training of German ethnic nursery
school teachers at the Sopron Nursery School Training Institute started in
1959. Thus, research is limited in time from 1959 until now.

3.

Different playful activities have decisive roles in foreign language
development during the nursery school years, so | also consider it important
to describe the characteristics, properties, and role of foreign language
learning. A major part of my research includes mapping different playful
foreign language development methods and programs and their
comparisons.

4.

During the study of nursery school visits and the pedagogical press from
1959 until today, which is also part of the research, | learned that an
innovation started in Agfalvi Napsugar Nursery School in 1994, which
attracted the interest of the profession throughout the country. My studies
include the attempt to introduce a 'One-person-one-language’ method in
this German ethnic nursery school, the development of the program, the



work of the teachers, nursery school teachers, and other experts involved and
the impact of innovation on those in the second half of their twenties, who
attended nursery schools and the spread of innovation

Il. REFERENCES TO THE TOPIC OF THE DISSERTATION

A large proportion of my primary sources were made up of various media
organisations of the pedagogical press. “In terms of its size and importance,
newspaper literature deserves special attention among the sources of
modern age. From the educational history research’s point of view, we also
distinguish different groups of press products: issues in general press and
specialist press group, as well as the daily, weekly, monthly press products,
yearbooks and periodicals. Special attention should be paid to the
pedagogical press and children's and youth literature in the case of modern-
day educational history research” (Kéri, 2001, p. 54). The magazine
Ovodai Nevelés!, which has been published since 1947, is a useful and
important professional publication of educators of nursery school teachers,
the copies of which I have been studied since the late 1950s.

During my research, I continuously gathered literature on the subject of the
theoretical and theoretical background, and on the basis of which I could
finalize the results of my research. During looking for the secondary sources
related to the topic and getting to know the background of the literature, |
relied first and foremost on national books and publications dealing with
ethnics, with special attention to the history of German nationality, such as
the works of Manherz (1998) or Tilkovszky (1989, 1997). In order to get
acquainted with the history of the national nursery schools, and then ethnic
nursery schools, | could use the writings of the following authors: Jédger-

1 Ovodai Nevelés was first published on January 1, 1948, in the editing of Erzsébet Szabo,
then with the title Children's Education. The paper was launched by the teachers' organization,
the 'Free Trade Union of Hungarian Teachers' Kindergarten, for the implementation of the
party's political and pedagogical ideological endeavours. way. In 1953, he received the title
of Preschool Education and appeared as a journal (Komjathy, 2012, p. 201).



Manz (2004); Klein (2009; 2013); Kovér (1993; 1996); Mammel (1981,
1985; 1995); Mdarkus (2016); Pukanszky (2005); Stark (1980); Sztrinkoné
(2009); Talabér (2004); Vag (1989).

In addition to several others, | could get a realistic picture of the history of
the training of ethnic and bilingual nursery school teachers from: Babai
(2008; 2012); Baranyai (2007), Katona (2009), Klein (2011), Kurucz
(2002); Manz Adel (2011); Mammel (1985; 1995); Markus (2011; 2016),
Patyi (2010), Talabér-Babai (2004), Trentinné (2017), Vig (1989).

For my research, | used several international and domestic scientific
researches and works dealing with early development, including early
foreign language development. As a result of my current research, | can
conclude that the majority of the Hungarian authors so far published on this
subject looked into the process and methods of early foreign language
development and its effectiveness and usefulness in relation to the lower
classes at primary schools. / for instance, Bartha (1999), Kovdcs (1993;
2009), Navrasics (2004; 2010), Vajda (2002), Vekerdy (2003) /. At the same
time, after studying the publications in the handbooks of conferences called
*Jo gyakorlatok a korai idegennyelvi fejlesztésben’ organised by ELTE,
Faculty of Primary and Pre-School Education, | could catch a glimpse of the
latest national and international research results of teachers and nursery
school teachers. It was also useful for me to read a number of studies and
professional books in German included the Goethe Institute's literature
recommendations, which were essential for a more in-depth knowledge of
the European Union's recommendations on foreign language teaching,
including early foreign language development. To study the playful methods
of foreign language learning, the handbook of Mdarkus - Pintér M. -
Trentinné (2017) and Markus - Trentinné (2014) and the books and studies
of Babai (2012); Hartl - Babai - Kovdcsné Vinkovics (2014), Mikes (2002),
Talabér (2004) and Varga (2008) were very helpful to me.

Before studying the role of the game in language learning, of course, | re-
enacted and systematized the psychological, pedagogical, educational
sociology-related literature that is essential for learning about childhood
learning processes.



1. AIMS AND QUESTIONS OF THE RESEARCH

Before starting my research, | did not make hypotheses, but I had questions
that helped me from the beginning. After lengthy consideration, | opted for
a qualitative research strategy, which does not necessarily require a
hypothesis, because it is not a condition, but actually a goal for the research
(Szabolcs, 2011; Szokolszky, 2004). One of the characteristics of qualitative
research is that the research is inductive, that is to say, the preliminary theory
is only a starting point and not a rigid guide (Szokolszky, 2004). As a start, |
set questions about the subject. | divide my questions into four groups.

1. With respect to German ethnic nursery school issue and other forms
of bilingual nursery school education:

2.

How has the history of the German ethnic nursery school in Hungary
developed since 1959, since the nursery school teacher training
under higher education system to present day?

What changes have education policy generated in ethnic nursery
school issues in the last sixty years?

What characterizes educational work in German ethnic nursery
schools?

How and by what tools can nursery school teachers provide children
with ethnic education?

What factors affect the popularity of foreign language occupations
at nursery schools?

In addition to ethnic nursery schools, what other opportunities are
there in Hungary to provide foreign language at nursery schools?

With respect to German ethnic and bilingual nursery school

teacher training:

¢ What changes has the training undergone since 1959, the start of
the ethnic nursery school training and how did these changes
affect the efficiency of the training?



What was the role of the predecessors of the Benedek Elek
Pedagogical Faculty of the University of Sopron in the changes
of the German ethnic nursery school teacher training?

In addition to ethnic training, what possibilities do the training
institutions provide for the training of bilingual nursery school
teachers?

What the higher education institutions train ethnic and bilingual
nursery school teachers?

3. With respect to questions about the role of play in the development
of foreign language for kindergarten children:

What are the main features and properties of nursery school play?
What role does game have in bilingual education?

What programmes or playful methods can implement nursery
school’s language development?

What kind of playful methods do ethnic and bilingual
kindergartens use for foreign language development of nursery
school students?

What are the characteristics of these playful methods?

What are the similarities and differences between these methods?

4. With respect to issues to start innovation studies in German-
Hungarian nursery schools in Agfalva:

What created the pedagogical innovation (the use of the *one person
one language’ foreign language learning method) introduced in

1994 by Agfalvi Napsugar Nursery School and then adapted by

Bénfalvi Nursery School in Sopron and in the nursery school in
Fertorakos?

Who were the creators of innovation?

Who were the contributors to innovation?

What factors were necessary for efficient innovation?

How has innovation spread?



e What advantage of pedagogical innovation has on speech
development of nursery school children?

e Why did this very promising pedagogical initiative end in a few
years?

IV. COURSE AND METHODS OF THE RESEARCH

My research was primarily based on qualitative research methods. |
conducted an empirical research on the study of foreign language in
nursery school life as a natural phenomenon in the 21% century. Various
pedagogical programs, methodological help, and projects that all served in
the provision of foreign language teaching in nursery school for the past six
decades form analytical units. During my research, | was the first to try to
reconstruct ethnic nursery school, especially the past of the German ethnic
nursery schools, focusing on the institutions around and in Sopron. | could
not ignore the presentation of other forms of nursery schools providing
bilingual education. Therefore, | considered it important to describe the other
nursery school possibilities of foreign language acquisition in my
dissertation, so | extended my research work to ethnic nursery schools
providing language teaching, but non-ethnic institutions.

At the same time, | carried out research to present the history of ethnic
nursery school teacher training from 1959 until now. As part of this, | studied
the appearance of foreign language specializations. The question included
what kind of methodological curriculums can be used by nursery school
teachers in the work of educators and instructors in institutions in Hungary
during the last sixty years. What kind of nursery school foreign language
teaching programs have proved to be effective in the past decades, or have
there been any methodological initiatives in nursery schools in and around
Sopron that are unique and found to follow in other institutions in the
country?



The fourth topic of my research is related to the innovation of the Agfalvi
Napsugédr Nursery Schools, which examines the circumstances of the
introduction and spread of the "one person one language’ method and its
impact.

In the primary sample of my research | included those individuals who
could reconstruct the German ethnic nursery schools for nearly six decades
and the history of other forms of bilingual institutions. During data
collection, I first looked for older teachers who took part in the process either
as a kindergarten teacher or instructor. In the primary sample, | listed those
| interviewed during my research. Number of them was up to 7.

Afterwards, | made interviews with the still active instructors, nursery school
teachers, methodological curriculum developers, and in connection with my
fourth research area, nursery school innovation of Agfalva, I also visited a
former nursery school and innovation developer. In the secondary sample |
tried to link all the German ethnic nursery schools. 103 replies were gained.

One of my methods during my research was qualitative observation. In the
planning phase, | designated nursery schools in and around Sopron where
German ethnic groups work and where children have the opportunity to learn
foreign languages. In these institutions, observations were made between
2016 and 2018. During my research, | studied the work of nursery school
teachers, the methods, tools, supplies and the activities and reactions of
children.

Of several qualitative interviews | used narrative interview. Narrative
interviews were made with retired and still active nursery school teachers
and former instructors of the ethnic nursery school teacher training, the
specialist of the Goethe Institute, and a former nursery school of the German-
Hungarian nursery school group in Agfalva. I was able to collect data from
the interviews for all four major research areas.

My method included document analysis. During my research | found a
number of documents (letters, notes, diplomas, pedagogical programs,
registers, themes, etc.) that helped me to draw conclusions on ethnic nursery



school issue, bilingual nursery schools and the ethnic nursery school teacher
training and foreign language specialties. As a result, the focus of my
research was on the content of nursery school teacher training, such as
subjects, lessons, diplomas, or the history of ethnic nursery school education,
pedagogical programs, methodological help, or various official letters and
protocols. Various laws and statutory regulations were also essential
documents for me. A significant part of my research work was the study of
registers in the archives of the Benedek Elek Pedagogical Faculty of the
University of Sopron.

| also used the written version of the survey, the questionnaire, in
combination with the methods described above. By my written survey of
German ethnic nursery school teachers, | obtained a lot of data relatively
quickly

In February 2018, | looked for 217 German ethnic nursery schools operating
in Hungary and asked for help from my nursery school leaders. In response
to my inquiry, | received a reply from 103 heads of German ethnic nursery
school teachers, therefore completed questionnaires were the base of my
sample.

V. SUMMARY OF RESEARCH RESULTS

During my research on the history of German ethnic nursery schools and
other forms of bilingual nursery school education, | was able to make sure
that from 1959 onwards, the initial methodological inadequacy took place
for quite a long time, as we can clearly conclude from the recollections and
the writings of the former pedagogical press in fact, the training of ethnic
teachers was only a momentum from the 1970s. The research also
highlighted how education and ethnic policies supported ethnic nursery
schools in this process.

During my visits, it was sure that the pedagogical programs from the 1980s
nursery school renewal and experimentation still dominate the ethnic groups



of nursery schools in and around Sopron. The stereotype that bilingual
education can only be implemented carefully, integrated into game and
preserving Hungarian language, is still prevalent today. From the point of
view that the introduction of foreign languages in nursery school age is a
psychological burden on children, several people are still unable to disregard
in the nursery school teacher society. It was not necessarily a good effect in
this region for bilingual education in kindergartens that higher education
institutions with scientific background was not practically open (in this case,
Sopron) or supportive for pedagogical innovations such as the model of
Agfalva.

During my research I carried out observations in nursery schools around and
in Sopron. The aim of my research was to study foreign language classes
and ethnic education there. There are altogether 11 nursery schools in
Sopron and in four neighbouring settlements (Agfalva, Brennberg,
Fertorakos, Kophaza). Of these, 4 have a number of member institutions, so
there is a total of 24 nursery schools in this region. The number of
kindergartens with a German ethnic group is the highest in Sopron and
neighbouring settlements (44%). German ethnic education takes place in 7
of 24 institutions. Within the framework of ethnic education, Croatian
language appears only in nursery schools of Képhaza in the neighbourhood
of Sopron. Croatian language is also available to children in Szivarvany
Nursery School in Sopron, where the ‘one person one language’ method
provides bilingual education in German and Hungarian. However, children
are also offered a Croatian occupation once a week.

The English language can be selected in kindergarten in two kindergartens
of the University of Sopron. In one group, English language development is
implemented by kindergarten teachers, like German ethnic groups, in play,
breakfast chats, singing sessions, storytelling and various movement
activities. The other group is specialized in the fact that, for years, children
of pre-school age who come from a family with two or more languages and
one of the languages spoken at home are also enrolled in English.

During my research, | also experienced that there are many opportunities to
introduce foreign languages in preschool age, in addition to ethnic groups.



Research on the training of ethnic and bilingual nursery school teachers
confirmed that the trainer in Sopron has been one of the most important
ethnic and bilingual nursery school teachers educational institute since its
start in 1959. | was also convinced that the training of nursery school
teachers had a long, rising period, which reached its peak at the end of the
1980s, and then, with the reduction of the number of hours and subjects, and
finally with the degradation of the course, the period started to decline.
Although the German ethnic specialization continues to be popular
(primarily at ELTE, Faculty of Primary and Pre-School Education and at the
Benedek Elek Pedagogical Faculty of the University of Sopron), the
negative outcome of the restructuring of the training is clearly presented in
the students' output knowledge. | was able to gain experience of that during
my supervisor work, as | can catch a glimpse of the work of nursey school
teachers working in Sopron and its surroundings. The introduction of
"English language in nursery school’ and ’German language in nursery
school’ specializations has brought new colour to the training, but primarily
the preceding has legitimacy, as those in ’German language in nursery
school’ specialization is not allowed to be employed in ethnic nursery
schools therefore their opportunities are limited.

It is also clear from the data obtained during my research that training of
ethnic nursery school teachers takes place in several higher education
institutions these days, so there is high competition to attract children.

My third research area covered the role of play in the development of foreign
language for nursery school children. First, | examined the main
characteristics and properties of nursery school play activities based on the
literature, and with the results of my research | pointed out that the game is
the most important factor in nursery schools providing bilingual education.
In my dissertation | presented the playful methods and programs that have
been decisive in the development of foreign languages in in nursery schools
in recent decades and present days.

The fourth research area of my dissertation covered the formation and
development history of the German-Hungarian nursery school groups that
started in the mid-1990s. During my research it can be clarified that the



success of a pedagogical innovation is based on the combined effect of
several factors. In spite of the tense work of enthusiastic German teachers,
the joining of honest people, the positive attitude of parents, the large-scale
development of children's foreign language communication, the indifference
of the higher education educator providing the background of science, and
the already blatantly false theories of early foreign language development,
may influence the future of this great initiative.

VI. FURTHER CONSIDERATION OF THE RESEARCH

At the end of my research, | came to the conclusion that | have the
opportunity to conduct further studies in all the four fields of the research,
and that the results of my research so far may have a later or national
coverage, and then a representative survey with respect to sampling.
Accordingly, | also see opportunities and challenges in a research work
involving all the higher education institutions where ethnic and bilingual
nursery school teachers are trained. With their help, | see a realistic prospect
of a complete mapping of nursery schools in Hungary and other nursery
school forms of bilingual education.

It would also be interesting to examine the motives of the parents' choices
regarding nursery schools. Although | intended to make a statement about
the proportion of ethnic children, we find in nursery schools, | had to realize
that, when enrolling nursery school children, parents make self-declaration,
which does not necessarily give us a realistic picture. | think we would be
able to obtain real results if we did interviews with parents.

It has long been a question what benefits children in ethnic or in other
bilingual nursery schools have when they start elementary school and how
they perform at language lessons. For the preparation of an empirical
research | conducted personal consultations with the director of the local
German ethnic elementary school, who would also consider such research
crucial, as it could be backed by scientific data why it is beneficial if children
could get to know before starting primary school. Schools would also benefit



from such study, as they could more easily convince parents that bilingual
education starting from first class is not recommended for all children.

Finally, | think it is crucial to further research playful foreign language
development methods, but not only in Hungarian nursery schools, but also
internationally. First of all, an international research project in the Erasmus
partner institutions of the Benedek Elek Pedagogical Faculty of the
University of Sopron is likely to be implemented.
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